In real life, people are exposed to various listening situations ranging from songs to chatting in social occasions (Ur, 1984) . The variety of topics and nature of real-life listening situations put strain on learners of English; therefore, textbooks for language teaching are aimed to reflect these real life situations. However, listening, as stated "the Cinderella skill" by Nunan (1999) , is the skill learners experience difficulty, hence low self-confidence, especially in low language levels. This paper aims at sharing ideas about using authentic materials in a language classroom with low-level learners of English in a non-English spoken environment to practise listening skills in particular listening for gist and specific information. It is especially low-level learners holding negative attitudes towards listening and expressing frustration even if they listen to it for gist, which results in low self-esteem and self-efficacy. The results show that there is a way to save "the Cinderella skill" by carefully chosen authentic material and wellprepared activities to foster low-level learners' listening comprehension as well as selfconfidence.
 informal / colloquial language
The degree of spontaneity and colloquiality in real life affects coherence and cohesion of speech due to grammar, vocabulary, syntax and pronunciation in it.
Familiarity with this is a factor fostering comprehension, which is true for formal speech as well.
This list shows the need for deployment of different strategies depending on their purpose and on linguistic or non-linguistic clues present in the context (Rost, 2002; Ur, 1996) . There are basically two processes, proposed by Rumelhart and Ortony in 1977 and developed by other researchers like Anderson and Lynch (1988) , Vandergrift (2003) , Brown (2006) , Buck (2001) , deployed by listeners: bottom-up and top-down processing.
 Bottom-up processing
This suggests decoding what is heard in a linear fashion by combining phonemes to make words, then utterances and ending up with meaning. Anderson and Lynch (1988) used the metaphor "tape recorder" to describe this process because it assumes
listening is storing what is heard as it is heard. However, it may not always the case listeners recall essential information for comprehension or they may remember more than necessary. Hence, it is crucial for listeners to select, interpret and summarize input for successful listening.
 Top-down processing
Unlike bottom-up processing, this focuses on the overall message in a listening situation and involves constantly reconstructing meaning using the relevant pieces of information heard. Prior knowledge about a topic, expectations about it and having a purpose aid the meaning reconstruction process. What underlies top-down processing is "schema theory", a term first used by Bartlett back in 1932: "experiences in the past lead to the creation of mental frameworks that help us make sense of new experiences" (in Nunan, 1999) . This also highlights the importance of contextual, local and socio-cultural knowledge about a topic as mentioned above.
All in all, it can be concluded that listening is a difficult mental process by its nature, yet still allows exploration through its characteristics and processes involved.
Issues about listening in EFL settings
As previously mentioned, especially low-level students experience difficulties when listening despite intensive listening as a part of curriculum. These difficulties may range from accent, unfamiliar vocabulary to lack of concentration or strategy use (Goh, 2000; Bingöl et al, 2014 
Lack of strategy use
In language classrooms, students may consider listening as a one-way receptive skill no matter what language level they are. This may stem from the fact that they are always asked to "do" listening activities and "answer" a set of questions about a recording. The quality of recordings, especially when cassettes were used, and the speakers may also be the reason for this. Therefore, they see it as an activity not a skill to be developed;
and failure in doing the activities accurately makes students have negative attitudes and prejudice against listening. Especially with lower level students, holding such an attitude at the beginning of language learning process may become permanent and may eventually lead to the situation that they either "like" it or "dislike" it accompanied with low self-confidence and learned helplessness. Therefore, there is a need to teach strategies systematically to develop students' listening skill. Unless students receive any systematic training on strategy use and awareness-raising, they will perform badly on listening tasks (Goh, 2000) . 
Too much reliance on bottom-up processing
When students pay too much attention to single words and phrases when listening to a recording, they struggle a lot to get the overall meaning conveyed in it. They may be stuck when trying to figure out the meaning of an unknown word and miss the rest of the listening; or they just pick the words they hear isolating them from the context and underestimate the role of meaning. In language classes, it is common to have students who tend to listen as if they are a "tape recorder", as Anderson and Lynch (1988) put it, and try to listen word by word. As Goh (2000) states, they cannot process the information fast enough to comprehend the message and thus cannot benefit from their short-term memory, which makes the listening experience a difficult one. Therefore, teaching them the importance of listening with a purpose depending to the type of listening may help them determine when they need to focus on single items, or general ideas.
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Failure to transfer their L1 listening strategy to L2 listening
In EFL contexts, language classrooms are possibly the only places students are exposed to the target language. What students bring to the classroom are the strategies they use in their L1, which they may underestimate and see the relevance of strategies they use in L1 when listening in English. Especially low-level learners of English have a tendency to understand everything when they do listening tasks in the classroom, which indicates that they fail to transfer their strategy use in listening in L1 to English.
In fact, they should be aware of the fact that they do not listen to understand "everything" in real life (Brown, 2006) . Therefore, knowing why they are listening, for gist or specific information, may result in successful listening in L2 because they may adopt this approach in future listening situations, which boots their listening skills (Rost, 2002 ).
Having a negative mindset about listening
Some students may have negative experiences in their language learning process, which results in a negative mindset about listening in English: listening is too challenging;
different accents make it difficult to understand; and speech rate is always high, which hinders comprehension. It may even be possible to hear students saying "listening activities in text books are specifically designed to make understanding harder", which may be difficult to change.
As Brown (2006) states the classroom environment and materials used help students hold a positive attitude towards language learning; and this may also be applied to teaching listening. Designing activities that do not require them understand people speaking very fast or with heavy accents may show them the activities are to help them in listening activities, not to prevent them from understanding. However, as
Porter and Roberts (1981) state classroom materials do not reflect real life situations because they are simplified tailored to teach certain structures or functions e.g. slow pace, recurring structures in speech and unnatural turn-takings. Therefore, frequent use of authentic materials with appropriate activities such as getting the gist or specific details may help change their attitude, especially with lower level students, and make connections between real life and classroom (Nunan, 1999) .
The issues stated here may have different shapes and consequences in different settings and there may be a lot more to add. Also, it may vary depending on the group dynamics, cultural backgrounds or the requirements of the language classes offered to them. Whatever the issues are, the following suggestions made below may give insights into how to make a start to use authentic materials in one's own language classroom.
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Use of authentic materials in language classrooms
Different researchers may define authentic materials differently, but the commonly shared idea is that they provide real-life examples of listening situations and they are not specifically designed for language learners (Harmer, 2001 ). Language textbooks, although they are all carefully designed and written, all listening materials may not necessarily reflect real life because they are mostly are created or adapted for specific learning purposes (Porter and Roberts, 1981 ) such as teaching a specific grammar rule or a language function.
Authentic materials, on the other hand, provide students an opportunity to expose to real English, boost their motivation, provide cultural information and hence increase their success eventually (Richards, 2001 ). However, it does not mean that authentic materials would be beneficial for students when they are used as they are.
Indeed, it is important to note that authentic materials should be carefully chosen with a clear pedagogic aim in mind. Otherwise, it might be discouraging or demotivating for students unless appropriate authentic material is chosen carefully. Senior (in Al Azri and Al-Rashdi, 2014) suggests a set of criteria to be considered when choosing authentic material for language teaching: relevance to course book and learners' needs, topic interest, cultural fitness, logistical considerations, cognitive demands, linguistic demands, quality and exploitability.
Despite the fact that authentic materials bring variety to the classroom and show samples of real language to the students, some researchers argue that it may not be suitable for especially low-level students. If the level of chosen authentic materials is beyond students' level, it may have undesirable effects on students. For example, it may demotivate them and they may feel discouraged and develop a negative attitude towards it, therefore they should be used with higher level students only (Kim, 2000; Kılıçkaya, 2004) . However, abandoning this idea and using authentic materials only with high level students may hinder us seeing the positive impact of it on low-level students. This can be achieved by mainly considering the relevance of material, its exploitability, topical interest, students' needs as well as its linguistic features such as the vocabulary used and non-linguistic features such as the pace and accent. Here may come the question how it is possible to find authentic materials meeting this criteria. In today's world, everything is at the reach of our hands thanks to the Internet where the alternatives are endless. This requires careful search, though, but not impossible when searched with a clear goal in mind.
Suggestions for teaching
In this section, some sample materials will be shared to exemplify the use of authentic material with low-level learners of English. All the materials shared here were developed and experimented in the classroom by the researcher.
Activity 1
Aim: To show low-level students the importance of listening with a purpose about it (appendix 1). After they do that, students are given a set of statements to reflect on the activity (appendix 2).
Evaluation: Learners with low English proficiency have limited practice with
authentic materials and it is unlikely to expect them to understand everything they hear as it is also the case for the textbook listening materials. Therefore, it is essential to raise awareness that listening with a purpose aids listening because they know what to focus on. In this activity, there is a specific question that all the speakers talk about, which is also the purpose for listening. This helps highlight the importance of listening with a question in mind, i.e. purpose. Also, providing pictures in the activity for second listening is a way to show them they are not supposed to understand everything.
Activity 2
Aim: Helping students to stop bottom-up processing for everything and to show them the similarities between L1 and L2 listening important there. After they do that, teacher asks students listen to three public announcements to find the overall message in them (appendix 3). Then, another activity is given to show them when they need to focus on details in a listening situation (appendix 4).
Evaluation:
English is classroom language and outside classroom is a nonEnglish speaking environment, students fail to transfer their L1 listening strategies to L2
listening. Therefore, explicitly showing them how they listen in L1 and how they can make use of it when listening in L2 may help them understand how to approach real life listening situations. As Porter and Roberts suggested they work with materials not specifically developed for language teaching, which helps them understand that they do not listen "everything" in real life (Brown, 2006) .
Activity 3
Aim: To show low-level student the importance of strategy use Material: https://www.youtube.com/watch?v=VS2mfWDryPE
(Approximately first two minutes of the video will be used)
Procedure: Pictures (appendix 5) are used to elicit information about an eating disorder, anorexia, its affects on the body and who might have this problem (in terms of occupation); and to teach content vocabulary. After they do that, they listen to a TV program about her for specific information (appendix 6).
They are also asked to fill out a short questionnaire to raise their awareness of strategy use (appendix 7).
Evaluation: Low-level learners do not know how to approach a listening text.
Therefore, it is essential to raise their awareness on listening strategies, particularly activating schemata, making predictions before listening, and listening selectively according to a purpose (Goh, 2000; Vandergrift & Goh, 2012) . I have observed in my classes that guidance helps students, prevents them from losing their concentration, they feel more secure. Also, using this through authentic materials boosts their motivation and increases self-confidence. Also, seeing that they can achieve will boost their self-efficacy and lower affective filters like anxiety hindering their listening in L2 (Vandergrift & Goh, 2012) .
Activity 4
Aim: To practice listening for gist and specific information Material: https://www.ted.com/playlists/81/ted_in_3_minutes
Procedure: The website of TEDtalk is used to arouse interest and activate what they know about TEDtalks; and the picture of the speaker (appendix 8) is used to prepare students for the talk. Then, students are asked to predict about the content of the talk. After they do that, they make predictions using the activity in appendix 9 and listen for gist and for specific information with the handout in appendix 10. After doing all the activities and the follow up, students work on the handout in appendix 11 and share ideas with each other, which may be done as a milling activity.
Evaluation: TEDtalk may be considered challenging choice of listening and this activity may be a way of showing students there are some talks that they may benefit 
Conclusion
Listening in English is challenging for most students because of the problems ____ I think I have performed well in these activities.
____ Pictures in the activity helped me listen better.
____ I worried about accents while listening.
____ I couldn't understand anything because of the background noise.
Follow up: Students talk about which of the ideas they agree or disagree and explain why. Follow up: Students work in groups and decide on an issue that they can prepare a public announcement. They prepare a poster and write a script to be read to the class.
